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Abstract
This course portfolio for CYAF 382: Working with Parents systematically documents its course
structure, assessments, and grading. The documentation and reflection process occurred across two
consecutive semesters of teaching this course. I analyzed student class performance as a function of
peer evaluations and attendance. Students who had fewer unexcused absences had higher exam scores
and overall course grades. Interestingly, group project grades were higher when group members had
greater variance among individual effort ratings – reflecting an imbalance of group effort. I conclude the
portfolio with my reflections derived from both the portfolio process and student evaluations.
Keywords: Group projects, peer evaluation
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Objectives of the Peer Review Course Portfolio
Why I chose CYAF 382: Working with Parents for the course portfolio
This course is required for the major and is taught every semester. While it used to be taught by
rotating instructors, I have taken over this course as part of my regular teaching load. The course has
transformed through its iterations with previous professors, as it used to be a service-learning course
that required students to identify community partners that worked with parents to create a parent
education project plan. Since I started teaching the course, I have removed the service-learning
component to ensure a more uniform learning experience across students. I have also shifted the modes
of assessment from multiple exams, reflection papers and small group discussion to one single exam and
three group projects. I think that it is important to document students’ learning in this course given the
recent shifts and changes in how the course is delivered.
The group projects are particularly noteworthy but also potentially problematic. Undergraduate
students dislike group projects because the students who are productive with the projects feel that it is
unfair for less productive group members to benefit from their efforts. I would like to address the issue
of equitable grading for these group projects in this portfolio.
My key goals for the CYAF 382 course portfolio
My key goal for the CYAF 382 portfolio is to refine this course through systematic
documentation and reflection of my course structure, assessments, and grading. Specifically, I want to
document and address student learning through group projects in this portfolio. Finally, I foresee using
this course portfolio as supporting documentation of teaching excellence in my tenure and promotion
packet.
Course Portfolio Type
This course portfolio will provide a broad overview of the entire course, focusing specifically on
group projects as assessments of learning.
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Description of CYAF 382: Working with Parents
Course Goals, Curricular Context, and Enrollment Demographics
Working with Parents is about developing understanding for the diversity of parenting
experiences and how to effectively serve a wide range of families. For students to develop
understanding of the diversity of parenting experiences, the content covered in this course includes how
parenting is influenced by development (both in child’s age and parent’s life stage), social structures
(e.g., variations in geography, socioeconomic status), and cultural perspectives (e.g., multilingual or
immigrant families). For students to understand how to effectively serve a wide range of families, course
content covers methods of communicating effectively with parents, engaging parents, and planning
events that serve parents.
Working with Parents is a required core course for the Human Development & Family Science
undergraduate major, housed in the CYAF (Child, Youth & Family Studies) department. This course’s
content meets two of the Human Development Family Science Major’s learning objectives: 1) develop
an understanding of individuals and families and their relationships with other institutions in a global
society, and 2) develop the skills to promote healthy family functioning.
Working with Parents builds upon what students have learned in other courses. The two
prerequisites for this course are CYAF 160 (Human Development and the Family) and CYAF 280 (Family
Science) or CYAF 380 (Working with Families in Communities and Schools). In CYAF 160, students obtain
foundational knowledge in development from conception to death and how each stage of development
is fostered within the family system. In CYAF 280, students learn about healthy and unhealthy family
functioning and how social categories (race/ethnicity, gender, class) impact family experiences. In CYAF
380, students practice developing soft skills (empathy, active listening) to be applied in working with
families in school or community environments. Thus, students come to this course with knowledge
about human development within families across different stages of life, and either soft skills for
working with families (from 380) or theoretical knowledge of family functioning (from 280).
Students enrolled in the course are typically majors or minors in CYAF, with a few students
receiving elective credit for their respective major. Elective credit students taking this course often have
an interest in gaining applied or practical knowledge in working with parents in therapy or social services
settings. Most enrolled students have junior or senior standing. One section (N = 80) of the course is
offered every semester, and class meeting times are twice weekly, 75 minutes per session.

Course Learning Outcomes
I want students to understand parents’ lives, needs, concerns, and obstacles regarding
parenting. I want students to know what it’s like to work with parents in an intended career field. I want
students to be able to engage, communicate, and collaborate with others effectively. I want students to
retain having a spirit of caring and understanding for parents facing a variety of life circumstances. I
want students to develop the perspective that parents are people and a sensitive attitude towards
people undergoing hardships. I would like students to learn that they can connect with people. It is
important that students to learn our field’s perspective on parenting, which is that multiple factors (e.g.,
historical context, social categories, geographical location) that are layered and embedded within
society impact parenting experiences.
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The goals are structured into my course through textbook readings, lectures, and an emphasis
on group work the primary mode of assessment. Lectures typically include videos or real-life stories
illustrating content knowledge (e.g., impact of poverty on parenting). These goals are appropriate for
students’ education because students in this course and major are typically pursuing career paths in
which they can directly interact with people in health, human services, or counseling related fields. For
example, common professions that students list as an intended career for their professional paths
project include K-12 teacher, guidance counselor, family therapist, occupational therapist, physician’s
assistant, coaching, and ministry. I believe that it’s necessary for students to achieve these goals
because successful individuals within these fields typically have a spirit of caring and empathy towards
people from diverse backgrounds and experiences.
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Memo 2: Teaching Methods / Course Materials / Course Activities
Teaching Methods
During my contact time with students, I always use lecture with accompanying powerpoint
slides as my main teaching method. Lectures are supplemented with videos, podcasts, and/or personal
anecdotes as examples and illustrations of course content each class period. Occasionally throughout
the semester, there will be group workdays, class activities, polls, and student reflection and discussion.
Class activities, polls, and student reflection with discussion are used to facilitate students’ personal
connections to class content. Group workdays are used to facilitate communication and collaboration
between students on shared projects.
I believe that providing many examples in a variety of delivery types (videos, polls, podcasts, and
personal anecdotes) helps students not only to know, but to understand parents’ lives, their needs, and
obstacles regarding parenting, thereby meeting course goal 1. I then use this understanding to scaffold
learning the professional context of working with parents and how to address parents’ needs and
obstacles, which they then practice through group work, thereby meeting course goal 3. Finally, an
emphasis of using contact time towards group workdays, class activities, student reflection and
discussion underlies the foundation of effective communication and collaborative skills through practice,
facilitates meeting course goal 2. Student learning is measured primarily via summative assessments
(multiple choice exam, projects). However, I have used select in-class activities (e.g., funds of knowledge
worksheet) as a formative assessment particularly for more abstract concepts and theories. Students’
answers clue me into their level of understanding, which allows me to course correct in lecture if
needed. See Appendix for course syllabus.

Course Activities Outside of Class
Course activities outside of class include textbook readings and individual and group
assignments. For example, for the parent interview project, each student selects and interviews a parent
whom they do not know personally. Collectively, the group determines the questions that they want to
ask each parent. For the professional paths project, this involves each student identifying and
interviewing a professional in the field that they wish to enter. The structure of all the group projects is
such that individual components are completed outside of class and then there is dedicated class time
for students to collaborate on the group powerpoints or final products together. By structuring the
activities in this way, I hope that students will learn accountability and communication through this
balance of individual and group collaboration, thereby meeting course goal 3 – learning the professional
context of working with parents. My expectations of the students are primarily to follow instructions
within specified timeframes, and to communicate early on if troubleshooting is needed. I assess student
performance at these activities through graded assignments. For example, for the parent interview
project, each student needs to complete a notes and details document in which they insert fully
transcribed answers which include pauses and displays of emotion. Here, I mainly assess whether
answers look like they’ve been transcribed or simply paraphrased.

Course Materials
The primary course material is a textbook entitled “Home, School, and Community
Collaboration: Culturally Responsive Family Engagement”. The textbook provides reinforcement and
alternative examples to accompany course content. I believe that the textbook helps students to meet
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all three course goals. The textbook is written in student-friendly language and addresses the needs and
concerns of parents across varying demographics (e.g., race, rural/urban, income, education, gender and
sexual identity) in a balanced way. What I particularly appreciate about the textbook is that there is not
emphasis on one type of parent or family – as most textbooks tend to feature a two-parent nuclear
family as the primary basis of understanding parenthood and then a single chapter or two on other
types of families. Thus, reading about the varied representation in the textbook allows students to meet
course goal 1: understand parents’ lives, their needs, concerns, and obstacles regarding parenting. The
textbook also provides advice on working with parents facing many different types of situations
(homelessness, natural disasters). Thus, this content helps support students toward meeting course goal
2: develop abilities to engage, communicate, and collaborate with others effectively. However, the
advice is primarily tailored for future professionals in the P-12 school context (i.e., teachers,
administrators, counselors, student support staff). Despite the focus on the school context, I do think
that students can glean the basics of learning the professional context of working with parents (e.g.,
parents need flexibility, collaboration between you and the parent will yield the best result) that can be
applied in other helping professions.
Ideally, students should be reading and annotating the assigned chapters for each respective
topic with a weekly review of both the lecture notes along with their reading notes. This would help with
retention which underlies the ability for application. However, I suspect that most students are not
doing this based on my observations of student answers during an exam review activity and the
distribution of scores on the multiple-choice exam (Fall 2021 range = 44 – 96; mean = 77; Spring 2022
range = 44 - 96, mean = 75). I also notice limited retention and application of course content when I am
providing pre-submission feedback to students for their parent engagement group project. For this
project, students are supposed to integrate knowledge about engaging parents effectively
(lecture/textbook content) within their intended career field (building upon the interviews/summaries
from the professional paths group project). Although they easily integrate the content from their
intended career field, they struggle to communicate this information effectively or take parents’
perspectives in their execution. In Fall 2021, 10 out of 16 groups needed multiple rounds of feedback on
the communication / parent perspective part of their parent engagement project prior to submission.
Reflecting on this process, after I lectured on keys to communicating effectively, I implemented a 0point in-class assignment to improve student communication and perspective taking in Spring 2022 for
to support learning towards parent engagement. The assignment was to craft a parent-friendly
infographic on one course topic (parenting styles, ecological systems theory, family systems theory,
etc.). Students were encouraged to work in small groups, and I received 20 total submissions. I gave the
following feedback to 10 submissions: “This has the look and feel of a study guide, rather than
information for a parent to use and apply in their own lives. Notice how in the example that the tone is
conversational and gives parents a "how to" rather than relying on definitions.” The remaining student
feedback included being on the right track, and one I used as an exemplar to show to the class as
illustrating a conversational, non-judgmental tone for informing parents. See Figures 1A and 1B for
examples.
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Figure 1A. Recipient of common feedback “This has the look and
feel of a study guide, rather than information for a parent to use
and apply in their own lives.”

Figure 1B. Exemplar demonstrating conversational, non-judgmental
tone for informing parents
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Rationale
I chose lecture, powerpoint slides and accompanying multimedia examples because I believe
that it is the most efficient way to deliver the content of a class of 80. I do not post lecture slides or
notes for students as an attendance incentive. In Fall 2021, I did not take attendance unless it was on
group workdays. I have seen students come only for group presentation days and leave immediately
after their presentation is over. I think this discrepancy in student effort accounts for the wide
distribution of grades on the exam (44 – 96). A major component of my teaching philosophy is that
students are co-owners of their learning experience. Thus, I put the responsibility on the students for
attending class and asking me for the notes if they had to miss class due to illness or another universityrelated responsibility. Thus, I aimed for students’ grades to reflect their own effort more clearly in both
learning the material and communicating with me, rather than from punitive action for missing classes.
However, in my Fall 2021 course feedback, a student wrote, “I would recommend implementing an
attendance policy, it was getting kind of lonely towards the end.” I also noted that student responses to
the question: “My attendance in this class so far:” had I missed 1-10% and 11-25% as the two modal
responses, comprising 71% of the total responses. Thus, in Spring 2022, I implemented a minimallypunitive attendance policy. Attendance comprised 15 points out of a course total of 400. Students were
told that “Attendance during lecture days will be taken randomly, but regularly.” This form of
attendance amounted to approximately one attendance check per week. Each unexcused absence
resulted in a 1-point deduction from their overall attendance grade. Excused absences included being ill
and taking a university-approved absence.
Ultimately, I expect that these teaching methods will be effective in achieving the course goals
for students who engage with them adequately. For the students who minimally engage, I hope that
they learn that (in)action has consequences. See Memo 3 for the association between attendance, exam
grades, and overall course grades. Although the powerpoint, lecture, and multimedia examples as
teaching methods are standard in my discipline (psychology), an emphasis on group projects over exams
and individual papers for assignments is not. The emphasis on the group projects comes from my
interpretation of the course title – Working with Parents. I believe that the only way to learn how to
work with anyone is to practice those skills of collaboration with a wide variety of individuals with
different backgrounds and personalities. I expect that the emphasis on group projects will be effective in
promoting learning because group projects provide opportunities for each student to practice
accountability, communication, and collaboration. See Appendix for Parent Engagement Project for an
example of a student group project submission.

Broader Curriculum
This course links with three of the student learning objectives in the Human Development and
Family Science major: SLO #1: Students will use their knowledge of human growth and development
(e.g., theories) to assist individuals and families in effective developmental transitions; SLO #2: Students
will analyze the reciprocal relationships among individuals, families, communities, and other social
systems (e.g., educational, government, religious, healthcare, occupational institutions) in a global
society; and SLO #5: Students will plan, implement, and evaluate culturally-relevant educational
materials and learning experiences.
The prerequisites for this course ensure that students come to my class with knowledge about
human development within families across different stages of life, and either soft skills for working with
families or theoretical knowledge of family functioning. This course combines all three elements
together. By emphasizing professional development both within an intended field and developing the
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much sought-after skills of communication and collaboration, this course helps to prepare students for
their future careers after graduation.
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Memo 3: Analysis of Student Learning
In this memo, I demonstrate patterns of achievement according to peer-perceived group dynamics. This
is to address a commonly held belief by undergraduates that group projects are graded inequitably, with
productive group members being punished for unproductive group members. I also illustrate the
association between student attendance and grades to demonstrate the impact of implementing a lowstakes attendance policy on course grade distributions.

Grades as a Function of Peer-Perceived Group Dynamics
For each of the three group projects, 25 points are allocated for peer evaluations of individual
performance, called the “Individual Effort Rating by Peers”. In this assignment, each group member
rates each group member (except for themselves) on communication, individual contribution,
collaboration, quality of work, and attitude. Then, peer ratings for each individual are averaged across
group members, for a possible range of 5 – 25 for each individual. See Table 1 for the Peer Evaluation
Rubric.
First, I calculated the means and standard deviations of individual effort ratings by each project group.
Means ranged from 20.3 – 25 across all group projects. Given that these means reflected individual
effort in the “very good” to “excellent” range, I used the standard deviations in individual effort ratings
to sort groups into “high” and “low” functioning groups. Standard deviations ranged from 0 – 9.5 across
all group projects. I decided that a standard deviation greater than 1 indicated higher variability in
individual effort ratings among group members, which likely reflects at least one or two group members
receiving much lower effort ratings than other members. In contrast, a standard deviation lower than 1
indicated greater agreement among group members about each others’ own levels of individual effort.
Second, I created a group project grade variable to reflect summative performance based on groupsubmitted assignments (e.g., group submitted powerpoint, group class presentation). The group project
composite variables (summed scores) was my dependent variable.
Third, I calculated independent samples t-tests to examine whether project scores could be
differentiated by high and low functioning groups. Both the Parent Interview, t(72) = 1.83, p = .04, and
Parent Engagement, t(34) = 4.34, p < .001 group project grades differed significantly between high and
low functioning groups. Importantly, low-functioning groups had higher grades on group-submitted
assignments than high functioning groups for both the Parent Interview Project (MLow = 47.79, MHigh =
46.85) and the Parent Engagement Project (MLow = 35, MHigh = 34.11) This means that groups with
perceived equal effort among group members actually did worse than groups with perceived unequal
effort – which is the opposite of an undergraduate student’s common concern with group projects.

Attendance and Course Performance
In Fall 2021, I did not have an attendance policy, and in Spring 2022, I implemented a minimally-punitive
attendance policy in which 1 point was deducted from the overall attendance grade total (15 points) for
each unexcused absence. Comparing the overall course means between Fall 2021 (92.9%) and Spring
2022 (93.06%) showed me that implementing the attendance policy did not appear to affect final course
grade distributions among students. However, for the Spring 2022 class, I was able to conduct Spearman
correlations between attendance and their exam (r = .28, p = .02) and final grades (r = .62, p < .001). Not
surprisingly, students who had fewer unexcused absences scored better on their exam and received
higher overall final grades. What was notable, however, was the strength of correlation between
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attendance and overall final grade, despite attendance accounting for only 15 out of a total 400 points in
the course. These results affirm that my main teaching methods (lecture with slides and strategicallyused multimedia and storytelling examples) are foundational for students’ learning and retention in the
course
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Table 1. Peer Evaluation Rubric.
RUBRIC

Communication

Individual
Contribution

Collaboration

Quality of Work

Attitude

5 - Excellent
Initiates contact with
other members, reliably
communicates with
group, easily reachable
via email, text, or phone.
Gave broad ideas,
expanded on others'
ideas or encouraged
them to do so. Always
prepared for discussions
and meetings, their
contribution elevated the
project as a whole.
Took a leadership role,
guided and executed
combination of individual
contributions and worked
on project as a whole
with others.
Work is complete, wellorganized, accurate to
course readings/lectures,
no typos/errors, and
done on time or early.
Fostered positive group
atmosphere and
displayed positive
attitude in working with
others.

4 - Very Good
Reliably communicates
with group, responsive to
email, text, or phone.

3- Adequate
Responds to group
messages, albeit
somewhat slowly, but
does not impede group
project.
Completed their part of
the project, contributes
some ideas to group but
is mainly passive in
meetings.

2-Poor
Needs multiple reminder
messages across email,
text, and/or phone in
order to communicate.

1- Unacceptable
Does not communicate
with group, unreachable
via email, text, or phone.

Partially completed their
part of the project, did
not contribute ideas to
the group.

Did nothing.

Worked on project as a
whole with others, made
helpful comments.

Contributed to overall
project, but did not
collaborate with others.

Contributed minimally to
overall project, did not
collaborate with others.

Did not contribute to
overall project.

Work is complete, meets
the requirements, and
done on time.

Work is complete,
contains some errors,
and on time.

Work is sloppy,
incomplete, error-prone
and late.

No work completed.

Displayed positive
attitude in working with
others

Displayed compliant
attitude towards working
with others.

Appeared withdrawn
from working with others
(but not combative or
negative).

Behaved negatively and
combatively towards
group members.

Contributed ideas,
actively speaks in
meetings, prepared for
discussions and
meetings, fully
completed their part of
the project.
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Summary: Reflection on the Course
What was successful in CYAF 392 – Working with Parents and Why?
I used student feedback from end-of-semester evaluations to determine whether my teaching
methods and group projects as the primary modes of evaluation were successful. In Fall 2021, 42.1% of
enrolled students completed evals, and in Spring 2022, 77.3% completed evals. The increase in
completed evaluations can be attributed to how and when I asked students to complete their evals. In
Fall, I asked students to complete it at the end of class, but in Spring, I asked students to complete the
evaluations at the beginning of class before I began lecture. In both cases, both the TA and I stepped out
of the room for 10 minutes to give students privacy to complete the evaluations. I consider this change
and the subsequent increase in number of students completing evaluations to be successful.
Table 2. Summary of Student Evaluations
Response Rate (n/N), %
Mean score across all items
Mean of Median scores across all items
Modal response for item most beneficial to
learning (N)
Modal response for what could use
improvement

Fall 2021
(32/76), 42.1%
4.0
4.0

Spring 2022
(58/75), 77.3%
4.0
4.1

Quality interactions with
students (12)

Engagement in
Assignments or Projects
(16)
Not applicable (13)

Not applicable (8)

As shown in the student evaluations, across both semesters, the top responses for item most beneficial
to learning were quality interactions with students and engagement in assignments or projects. Notably,
‘quality interactions with students’ was the second most-selected item most beneficial to learning in
Spring 2022 (N = 14). Students who selected ‘engagement in assignments or projects’ as most beneficial
to learning said the following:
“I liked how we need group projects that pushed us to work with one another which further expanded my
knowledge on the topics we were learning about.”
“The projects are challenging but good for application of material to real life.”
“Being able to work with our peers on 3 major projects throughout the semester made it easy to put
what we were learning into perspective. It also felt like this helped me gain knowledge for when I go into
my future career.”
Students who selected ‘quality interactions with students’ as the item most beneficial to learning said
the following. Notably, most comments reflected the group project context as the basis for their quality
interactions with students.
“This course gave multiple opportunities to work with others in throughout the course. Project based
learning.”
“The group projects helped me get to know other students better and collaborate with them.”
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Overall, the summative feedback provided by the students showed me that group projects were
perceived as beneficial to student learning for their own engagement in projects and opportunities for
quality interactions with other students. Thus, I believe that using group projects as the primary mode of
assessment in this course has been successful.

Future Plans for CYAF 382 – Working with Parents
I will continue to use group projects as a primary mode of assessment and retain the attendance
policy, given that attendance clearly improves student performance. Although the modal response for
what could be improved in this course was “Not Applicable” across Fall and Spring semesters, I am still
intentionally responsive to student feedback. Based on Spring 2022 evaluations, students wanted to be
reminded of group project expectations in multiple formats. While instructions were provided directly in
the assignment submission section, students wanted rubrics for each assignment. One student
suggested organizing the group projects into modules for the assignments, and I will implement that for
next semester to keep all the students organized with their group project progress. Students also
wanted access to the slides for notetaking and studying. Now that I have implemented an attendance
policy, I will post the TA’s course lecture notes at the end of each week. I believe this will be a good
compromise for the students, and perhaps there will be a narrower distribution on the exam grades
when I implement this policy.

What I learned through the portfolio process
The portfolio process taught me how to systematically examine my own teaching practices. It
was helpful to use data beyond student evaluations in assessing the effectiveness of my teaching
practices. Students who had fewer unexcused absences (and thus engaged with lecture content) had
higher performance in the course. If I solely used student perceptions based on evaluation feedback, I
would not have been able to derive this conclusion. I also appreciated the unique opportunity to work
on the portfolio over the whole year when I taught the class two semesters in a row.
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Appendix
Syllabus for Working with Parents - CYAF 382
Professor: Dr. Patty Kuo | pkuo2@unl.edu
Teaching Assistant: Jasmin Smith | jasmith@huskers.unl.edu
Class Meeting Time: Mon/Weds 10:00-11:15 am
Class Location: Avery Hall 106
Office hours on Zoom with Dr. Kuo by appointment only - schedule via pkuo2.youcanbook.me
Course Description
Introduction to principles of parenting within multiple contexts including developmental, structural, and
cultural perspectives. Evaluation of parenting concerns and relationships as they apply to working with
families. Content will cover parenting philosophies as well as a central focus on programs and practices
related to parent education. There will be a strong emphasis on the links between theory, research, and
practical application.
Course Objectives
1. Identify factors that influence parenting via textbook readings, weekly lectures and multiplechoice exams.
2. Apply parenting theories and research to real-life parenting issues, via textbook/lectures and
parent interview project.
3. Professionalization: Develop communication and teamwork skills through group projects;
engage with professionals who work with parents via professional context project.
Course Structure
•
•
•
•
•

Textbook Readings (designed to teach you about objectives 1 & 2)
Lectures (designed to teach you about objectives 1 & 2)
3 Group Projects (designed for you to demonstrate objectives 1-3)
1 Exam (designed for you to demonstrate objectives 1 & 2)
Attendance (designed to keep you accountable in reaching objectives 1-3).

Required Readings
•
•

Home, School, and Community Collaboration: Culturally Responsive Family Engagement, 4th
edition. Grant & Ray. ISBN: 1506365736
Additional reading posted on Canvas (Braun & Clarke, 2012)

Prerequisites
CYAF 160 and 280 or 380.
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Alignment with HDFS Major Learning Objectives
This course meets the following HDFS program Student Learning Objectives:
SLO #1: Students will use their knowledge of human growth and development (e.g., theories) to assist
individuals and families in effective developmental transitions.
SLO #2: Students will analyze the reciprocal relationships among individuals, families, communities, and
other social systems (e.g., educational, government, religious, healthcare, occupational institutions) in a
global society.
SLO #5: Students will plan, implement, and evaluate culturally-relevant educational materials and
learning experiences.
Attendance Policy
The lectures and slides will not be recorded nor posted. Attendance during lecture days will be taken
randomly, but regularly. Each unexcused absence will result in a 1-point deduction from your overall
attendance grade.
If you are sick, please do not come to class. If you e-mail the professor before class OR provide a
doctor’s note following the day’s absence, you will be eligible to receive the TA’s lecture notes from that
day.
If you have a university-approved absence, you will also be eligible to receive the TA’s lecture notes
from the day(s) that were missed.
Again, if you are sick, do not come to class on those days. Let the professor and your group mates know
about your absence due to illness.
Inclement Weather Policy
If in-person classes are canceled, you will be notified of the instructional continuity plan for this class by
Canvas announcement.
Grading
Assignments are structured to meet each of the three course objectives (identify factors that influence
parenting, apply empirically-based knowledge about parenting to real-world situations, and
professionalizing yourself), and grading is based on the degree to which you meet each of the course
objectives.
Attendance during lecture (15 points): Attendance during lecture days will be taken randomly, but
regularly. Each unexcused absence will result in a 1-point deduction from your overall attendance grade.
Unexcused absences are absences that are not communicated in advance (see above attendance policy).
Exam (100 points): There will be 1 multiple-choice exam to test your content knowledge about
parenting research and theory and best practices for working with parents.
Parent Interview Project (95 points): The purpose of this project is to understand the motivations,
needs, and challenges of parents and to apply a theoretical and research-based perspective on their
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experiences. For this project, each group member will complete their own interview, and the group will
submit a single powerpoint / slideshow that analyzes the emerging themes from the interviews as a
whole and connects the interviews with parenting research and theory. Groups will be created randomly
for a greater chance that you will be working with people you do not know (yet!).
2/14
2/14
2/16
2/21-2/23
2/23
2/23

Parent Interview Notes and Details
Parent Interview Emerging Themes Group Project Workday
Parent Interview Summary (Group submission)
Parent Interview Group Presentation
Parent Interview Peer Effort Evaluation
Parent Interview Individual Effort Rating by Peers
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5
25
25
5
25

Professional Paths Project (120 points): The purpose of this project is to gain a deeper understanding
into what it is like to work with parents in your intended professional field. While the assigned textbook
is written primarily for teachers and school administrators, there are many other different fields that
work with parents (e.g., therapists, medical professionals, lawyers/mediators, financial planning, social
services, non-profits, coaches, etc.). If you are unsure of what types of professions there are available,
please visit https://careers.unl.edu/channels/human-services-teaching-training/ This is your opportunity
to network with a professional in your intended career path and to share insights with your peers. Each
student will select a field/profession that they will research, and groups will be formed based on shared
fields/professions. The group will then be responsible for creating a class presentation to be shared
during lecture about what they have learned about that professional path.
1/26
2/2
2/7
4/11
4/11
4/13
4/18-4/20
4/20
4/20

Professional Paths: Field and Professional Title Choices
Professional Paths: Attendance at Group Interview Plan + Informational
Interview Presentation Day
Professional Paths: Group Interviews Plan (Group Submission)
Professional Paths Completed Informational Interview Details
Professional Paths Group Project Workday
Professional Paths Powerpoint (Group Submission)
Professional Paths Group Presentation
Professional Paths Peer Evaluation
Professional Paths Individual Effort Rating by peers

5
5
15
10
5
25
25
5
25

Parent Engagement Project (70 points): The same professional paths group will also be responsible for
creating a parent engagement project plan based on the chosen profession. For example, if you are in a
teaching group, you may submit an event plan for parent-teacher nights. Or if you are in a medical
professionals group, you may submit a pamphlet of information intended for parents. Other potential
formats include: newsletters, social media posts (Facebook, Twitter), videos (YouTube or TikTok series),
roundtable discussion events, etc. The purpose of the project is to practice communicating information
to parents.
4/27
5/2-5/4

Parent Engagement Group Plan (Group Submission)
Parent Engagement Group Project Workday(s) and Feedback with Professor

10
5

20
5/11
5/11
5/11

Parent Engagement Group Project Submission
Parent Engagement Peer Evaluation
Parent Engagement individual effort rating by peers

25
5
25

Late Policy
2% will be deducted from your grade per day that it is late.
Overall Grading Structure
Due Date
N/A
1/26
2/2

Assignment
Attendance
Professional Paths: Field and Professional Title Choices
Professional Paths: Attendance at Group Interview Plan + Informational
Interview Presentation Day
2/7
Professional Paths: Group Interviews Plan (Group Submission)
2/9
Parent Interview Notes and Details
2/9
Parent Interview Emerging Themes Group Project Workday
2/16
Parent Interview Summary (Group submission)
2/21-2/23 Parent Interview Group Presentation
2/23
Parent Interview Peer Effort Evaluation
2/23
Parent Interview Individual Effort Rating by Peers
3/23-3/28 Multiple Choice Exam
4/11
Professional Paths Completed Informational Interview Details
4/11
Professional Paths Group Project Workday
4/13
Professional Paths Powerpoint (Group Submission)
4/18-4/20 Professional Paths Group Presentation
4/20
Professional Paths Peer Evaluation
4/20
Professional Paths Individual Effort Rating by peers
4/27
Parent Engagement Group Plan (Group Submission)
5/2-5/4
Parent Engagement Group Project Workday(s) and Feedback with Professor
5/11
Parent Engagement Group Project Submission
5/11
Parent Engagement Peer Evaluation
5/11
Parent Engagement individual effort rating by peers
TOTAL POINTS

Points
15
5
5
15
10
5
25
25
5
25
100
10
5
25
25
5
25
10
5
25
5
25
400

Points to letter grade conversion
A
>372

A360371

B+
348359

B
332347

B320331

C+
308319

C
292307

C280291

D+
269279

D
253268

D240252

F
<239

Student Resource Statement
The University of Nebraska-Lincoln and the College of Education and Human Sciences are committed to
ensuring the health and well-being of our students. This responsibility is shared by all members of the
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academic community and includes providing resources for the intellectual, academic, financial, physical,
social and mental well-being. To further this, the College of Education and Human Sciences has
developed a comprehensive resource guide that has been developed to assist faculty and students in
finding specific university and CEHS resources based on their needs. This can be found at
go.unl.edu/studentresources.
Academic Honesty
Academic honesty is essential to the existence and integrity of an academic institution. The
responsibility for maintaining that integrity is shared by all members of the academic community. To
further serve this end, the University supports a Student Code of Conduct which addresses the issue of
academic dishonesty. (See the Undergraduate or Graduate Studies Catalog for complete text.) In
accordance with the established procedures as described in the Code, students who commit acts of
academic dishonesty are subject to disciplinary action and are granted due process and the right to
appeal any decision.
Any questions regarding the procedures for handling incidents of academic dishonesty may be directed
to the Office of Student Conduct and Community Standards, 33 Canfield Administration Building (0418),
402-472-2021, who is primarily responsible for administering the Student Code of Conduct.
In addition to currently established procedures, the Academic Senate has passed a resolution which
does, in proven cases of academic dishonesty, prevent a student from dropping the course during the
semester. If the student has already dropped the course, the instructor has the right to add the name of
the student back to the Final Grade Roster and give the student an appropriate grade.
Disabilities and Mental Health
The University strives to make all learning experiences as accessible as possible. If you anticipate or
experience barriers based on your disability (including mental health, chronic or temporary medical
conditions), please let me know immediately so that we can discuss options privately. To establish
reasonable accommodations, I may request that you register with Services for Students with Disabilities
(SSD). If you are eligible for services and register with their office, make arrangements with me as soon
as possible to discuss your accommodations so they can be implemented in a timely manner. SSD
contact information: 117 Louise Pound Hall.; 402-472-3787
For mental health resources at UNL, see: https://executivevc.unl.edu/faculty/leadershipdevelopment/tipsheets/student-mental-health-resources
COVID-19 Mitigation & Academic Flexibility Policies
Students who have medical documentation of a health risk that cannot be mitigated through vaccination
should submit a COVID-19 Academic Flexibility Request. Those with a disability and/or chronic health
condition that makes them high risk for the virus should seek support via Services for Students with
Disabilities. International students should contact the International Student and Scholar Office to discuss
their options.
We will be following any directed mask policy from the university and local health guidelines.
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FREE Disposable Mask Location on City Campus – a self-service wall dispenser in the hall by the west
doors of the Nebraska Union or the Nebraska Union Welcome Desk located on the first floor near the
north entrance
Course Schedule
Rows highlighted in blue are required attendance days.
Date

1/19
1/24

1/26
1/31
2/2

2/7

2/9
2/14

2/16

2/21

Topic

Introduction / Parent
Interview Group Introduction
Parenting Theories

Parenting stages and styles
Family structures
Professional paths in working
with parents – How to
conduct an informational
interview & Professional
Paths Group Introduction
Family structures

Culture & Family
Conducting Thematic Analysis
Parent Interview Emerging
Themes Group Discussion
Culture & Family

2/28
3/2
3/7
3/9
3/14
3/16
3/21
3/23

Parent Interview Group
Presentations
Parent Interview Group
Presentations
Family Transitions
Family Transitions
Family Obstacles
Family Obstacles
NO CLASS – SPRING BREAK
NO CLASS – Spring Break
Exam Review
NO CLASS – EXAM

3/28

NO CLASS - EXAM

2/23

Required Reading
All readings should be
completed *prior* to class
meetings
Syllabus

Assignment Due
All assignments due on
date specified at 11:59
pm

Ch 2: Pg 31-50

Professional Paths:
Field and Professional
Title Choices

Ch 3: Pg 61-76
Ch 4

Professional Paths:
Group Interviews Plan
(Group Submission)
Braun & Clarke, 2012 (p 60-67)

Parent Interview Notes
& Details

Ch 5

Parent Interview
PowerPoint (Group
Submission)

Parent Interview Peer
Effort Evaluations
Ch 6
Ch 7

Exam open 3/23-3/28
Exam open 3/23-3/28
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3/30

4/4
4/6
4/11

4/13
4/18
4/20
4/25
4/27
5/2
5/4

5/11

Professional Development
Discussion & Project
Explanation
Communicating with Parents
Communicating with Parents
Professional Paths Group
Project Workday
Providing resources for
families
Professional Paths Class
Presentations
Professional Paths Class
Presentations
Planning events for parents
Parent Engagement Project
Discussion
NO CLASS – PROFESSOR OUT
Parent Engagement Project
Feedback Meeting with
Professor / Work Day
Final Exam Week

Ch 10

Ch 12

Completed
Informational Interview
Details
Professional Paths
Powerpoint Summary

Professional Paths Peer
Evaluation
Ch 13
Parent Engagement
Group Plan

Parent Engagement
Project
Parent Engagement
Peer Evaluation
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Examples of Student Work
Parent Engagement Project

